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“Climbing a mountain is hard, just like 
achieving our dreams, but we shouldn’t let 
things stand in our way and in the end it is 
worth it”

Advice from Falcon Class, Uplands School

Little things can make the climb a bit easier and more 
comfortable



Little things can make a BIG difference



What have starfish and mountains got to do 
with SEND?
• Returning all the starfish to the sea seems like a ‘mountain to climb’
• Supporting all our pupils with all their various needs can also seem 

like a ‘mountain to climb’
• But the ‘little things’ we do can make a BIG difference to individual 

children and their families
• These ‘little things’ can help children and young people to climb their 

own individual ‘mountains’, overcome their barriers to learning and 
achieve their dreams







High Needs
(EHCP)

HN top-up funding 
allocated through 

banding
(~3.7%)

SEN Support
Notional SEN Budget

£6000
     (~13%)

Universal
AWPU

~ £4000
~ 83.3%

The Core Standards are based on three levels of 
support



High Needs
(EHCP)
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~ £4000
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• Support is cumulative, 
as is funding

• Universal level tools 
are designed to be 
used by the 
Class/subject Teacher 
with parents/carers

• SEN Support tools are 
designed for use by 
the Class/subject 
Teacher with the 
SENCO, 
parents/carers and 
the child/young 
person



Universal Provision          
(Quality First Teaching) SEN Support (Targeted support) High Needs (EHCP -

Specialist support)

Quick-
checker

Quick-
checker 
summary 
chart and 
progress 
tracker

Universal 
Provision 
checklist

Identificatio
n criteria

Pupil 
Passport 

Parent/care
r 

contribution

Progress 
Plan and 
Progress 
Tracker

Menu of 
Provision

Identificatio
n criteria

Guidance 
for applying 
for statutory 
assessment

Guidance 
for Annual 
Reviews

Used by 
Class/Subjec

t Teacher 
when they 
first identify 
concerns 

about 
progress/ 
barriers to 
learning.

Summarises 
areas of 

concern and 
the impact 
of these on 
access to 

the 
curriculum 

and 
progress.  

Tracks 
progress in 

areas of 
concern.

Used to 
identify 

appropriate 
provision -
strategies 

and support 
that can be 
put in place 
for identified 

needs.

Used by 
Class/Subjec

t Teacher 
with 

parents/care
rs, SENCO 

and pupil if 
appropriate 
to identify 

whether the 
pupil has SEN 

and what 
the areas of 
need are.

Used to gain 
pupil and 

parents/care
rs views 

about pupil's 
strengths 

and interest, 
needs and 

how to 
support and 
aspirations.

Used to 
identify and 

evidence 
starting 
point, 

desired 
outcome, 
support 

required and 
how to 

provide this 
and to 

review and 
track 

progress 
towards 

outcomes.  

Gives 
suggestions 

for 
assessments, 

strategies, 
interventions 

and 
resoutces to 

support 
pupils with 

each area of 
need.

Used to 
identify 
whether 

pupil meets 
criteria for 

High Needs 
top-up 

funding or an 
Education, 
Health and 

Care 
statutory 

needs 
assessment.

Guidance 
about how 
to apply for 

an 
Education, 
Health and 

Care 
statutory 

needs 
assessment 
and what 

evidence to 
provide.

Guidance 
about how 
to carry out 
an Annual 

Review, 
including 

timelines and 
how to 
suggest 

changes to 
the EHCP.

Core Standards document for parents/carers outlining the areas of need, how these are identified, provision at different 
stages

Good practice for all SEND: Whole school SEND documents: SEMH and ASC Whole School Universal Provision,  Transitions 
guidance, Ready for school/secondary school/college, SEND reflection framework, SEND review guide, TA review guide, 

Preparing for adulthood review guide, A guide to making conversations count for all families





Universal Support

• The Quick-checker document helps a Teacher to identify areas of 
need and barriers to learning

• The Universal Provision document helps the teacher to think about 
strategies that could be used and reasonable adjustments that could 
be made to support the pupil

• As well as being used for individual pupils, the Universal Support 
checklists can be used as a general reference tool for teachers



Universal Support Materials

• Designed to empower class and subject teachers
• ‘All teachers are teachers of pupils with SEND’
• Reasonable Adjustments
• What is good for pupils with SEND is often good for many other pupils
• Focus on general good practice for different areas of need



Universal Support

• Good SEND support does not always need to cost extra money
• Often good SEND support is about listening to children/young people 

and parents/carers and being creative, sometimes ‘thinking outside 
the box’

• Small ‘reasonable adjustments’ can have a big impact
• The Universal Provision materials in the Swindon Core Standards for 

SEND are about these ‘little things’
• I asked some children/young people and parents/carers what ‘little 

things’ had made a BIG difference for them/their child



Areas of need and colour-coding in the 
Core Standards materials





What are the things that 
children/young people and 
parents/carers say make a BIG 
difference?



‘The little things can make a BIG difference’

• ‘Allowing her to sit on a chair instead of the carpet or grass,
Use of a wobble cushion,
Use of fiddle and fidget toys.
But honestly the biggest thing that the school has done is build a 
great relationship with her and our family so that she feels 
understood and supported.’

Parent of a Primary aged pupil

Building Relationships



‘The little things can make a BIG difference’

• ‘Knowing I can ask the teacher/TA anything I want anytime, they have an 
open door policy. A good relationship is key.’

• ‘Regular contact with the Senco and the feeling that they have the best 
interests of my son at heart. Having the school be open and honest with 
me.’

Parent of a child, Age 7

Building relationships



‘The little things can make a BIG difference’

• ‘My daughter suffers from severe social anxiety, when she started primary 
school this escalated to include separation anxiety as well. The teachers 
were absolutely fantastic. They worked with me and asked me how we 
could work together to lower my daughter's anxiety. The small reasonable 
adjustments that were made were the difference between her staying at 
school - in a more calm and relaxed manor, compared to her having a full 
blown melt down. The meltdown would affect her learning as she wasn't 
able to access her learning.’

Parent of a Pupil, Age 13 (about Primary School)

Listening to parents/carers and the pupil 
and working together



‘The little things can make a BIG difference’

• ‘My daughters teacher has read up on autism in girls. She’s attended 
training. She spots the signs of her anxiety and tries to support. She 
keeps me informed. She really gets my daughter.’

Parent of a child, Age 8

Understanding



‘The little things can make a BIG difference’

• ‘His teacher will make sure his favourite trains are available to him 
each day . . they know if he is having a rough day just by his body 
language and will help him through it.’

• Parent of Tanner

Getting to know the individual child



‘The little things can make a BIG difference’

• ‘My English teacher seemed to know that I was really anxious about 
saying my speech in front of everyone even though I didn't say 
anything. She seems to notice the small things and asked me if I 
wanted to do my speech at lunchtime with just her and a few of my 
friends asking questions. She did this without anyone else, at the 
time, in the class knowing. I really meant a lot that she thought to 
arrange it this way.’

Jasmin, Age 15

Getting to know the individual child



‘The little things can make a BIG difference’

• ‘The school ran an assembly called "we are all unique" The assembly/play 
was performed by year 2 students, whom dressed as bumble bees. It told 
the story of different bees, whom had different learning 
difficulties/disabilities. The class teachers would explain through stories 
that each student was unique and everyone has different needs. This was 
to explain to the class why my daughter went to her yellow box and why 
other students had other things to support them. Other pupils always 
want, what other students have. So this explained why students whom had 
SEND required different "support aids“’

Parent of a Pupil, Age 13 (about Primary School)

Valuing individuals and diversity



‘The little things can make a BIG difference’
• ‘Teachers differentiating work (not leaving it for TAs to improvise during lesson) 
i.e printing question sheets for students who struggle with writing/enlarged text for those with 
visual impairment/different colour paper for dyslexic students.

Homework given at start of lesson so there's time for someone to help record it in diary so students 
don't rush as they don't want to be late out of lesson. Students who leave early to avoid crowds will 
miss getting the homework if it is left until the end.

Seating plans considering the needs of individuals with special needs and leaving a space next to 
them for Teaching Assistant where appropriate.

Not making classroom displays too busy as this can be very distracting for some students.’
Parent of a Secondary school Pupil

Anticipating difficulties and planning ahead



‘The little things can make a BIG difference’

• ‘Good transitions from preschool to school and each year to the new 
teacher - extra visits, visuals of the new teacher, TA, classroom etc.’

• ‘Allowing her to go into school on the first TD day after the summer 
holidays to meet her new teacher, see her new classroom and where 
she will be sitting. We also get to speak to the new teacher and fill 
them in on any need that may not have been handed over.’

Parent of a child, Age 8

Supporting Transitions





‘The little things can make a BIG difference’

• My daughter’s music teacher (piano) is in tune with my daughter Lucia (10 
years old). She knows when Lucia has reached her limit and either stops 
what she is doing and changes tack or ends the lesson for the day. She is so 
encouraging to her even when Lucia is negative (which is frequent.)
She breaks everything down into bite size learning pieces and even though 
Lucia has executive function issues, a learning difficulty in remembering 
consecutive commands, the piano teacher has been able to maintain 
Lucia’s interest and enthusiasm and brings out Lucia’s natural ability even 
though her style of learning is not typical.
They are both awesome👏

Parent of Lucia, Age 10

Scaffolding learning



‘The little things can make a BIG difference’

• ‘One of the maths TAs comes round to some of the children to make 
sure they understand what they are supposed to do when there is a 
more complicated task. It helps me to feel less worried about getting 
things wrong.’

Jasmin, Age 15

Scaffolding learning





‘The little things can make a BIG difference’

• ‘In practicals and more complicated tasks sometimes I struggle with 
some of the steps and so it is really great to be allowed to work with 
my friends.’

Jasmin, Age 15

Encouraging peer support





‘The little things can make a BIG difference’

• ‘I am not the most confident person in class so I don't put my hand up 
very much. My science teachers are really good at asking me and 
other less confident children questions they think we can answer to 
build up confidence.’

Jasmin, Age 15



‘The little things can make a BIG difference’

• ‘I never had a teacher who understood my condition, however when I 
was training to be a fitness instructor, the Trainer spoke the questions 
to me in broken down form so it gave me time to understand what 
was being asked. I ended up passing the course and I am still so 
grateful for her doing this for me.’

An adult with SEND

Supporting understanding







‘The little things can make a BIG difference’

• ‘Being allowed to eat my lunch in ‘The Den’ (a quiet place) helps me 
because I don't like loud noise. It's quiet and each time in the hall at 
lunchtime it's super, super, super noisy, it makes my ears hurt.’

Child, Age 7

Supporting Sensory processing 
differences



‘The little things can make a BIG difference’

• ‘He is 7 and finds a full day in school really tiring. Busy, noisy situations 
overwhelm him and exhaust him further. He tells me it hurts his ears when 
the classroom is noisy. It is reassuring for me to know he can sit in 'Lunch 
club' which is in a quiet room with other children that also find the school 
hall busy. He has been given ear defenders for when the business and 
bustle of the classroom is too much for him.’

Parent of child, Age 7

Supporting Sensory processing differences



‘The little things can make a BIG difference’

• ‘A TA meets her at the office and walks her through the school to her 
classroom to avoid all the crowds at the school gate.’

Parent of a child, Age 8

‘Regular learning breaks so that he doesn’t get overwhelmed.’
Parent of a child, Age 7

Supporting Sensory processing differences



‘The little things can make a BIG difference’

• ‘Allowing him to wear slightly different clothing such as a vest instead 
of a t-shirt when he doesn’t want clothes on.
Not having to go outside to play when it’s very cold as he can’t handle 
the sensations. He plays inside with a friend instead.’

Supporting Sensory processing 
differences



‘The little things can make a BIG difference’

• ‘Allowing him to stay inside at lunch time for 5 or 10 minutes to draw so that he can 
decompress.’

Parent of a child, Age 11

‘A safe box, was created for my daughter, so that if she felt overwhelmed by anything 
during the day, she could very quietly go to get her box and sit in the reading area. The 
quiet box, had stress release toys, stretchy toys, colouring etc. So that my daughter could 
just have 5/10 minutes out to calm/to practice her deep breathing exercises.’
Parent of a Pupil, Age 13 (about Primary school)

Giving Time out





‘The little things can make a BIG difference’

• ‘To be told in advance when new student teachers will be coming into the classroom and 
when they will be leaving.’

Parent of a child, Age 8

• ‘Changes to the class teacher were a massive thing for my daughter to deal with, so the 
class teacher would notify me at the beginning of the week, so that I could "prepare" my 
daughter for that change“’

Parent of a Pupil, Age 13 (about Primary school)

Preparing for change







‘The little things can make a BIG difference’

• ‘They gave her a teddy bear that she can take everywhere with her in 
school.  They give her praise for small things’

Parent of a child, Age 6

• ‘Being given praise for achieving small tasks, 
Being given small jobs to feel self worth,
Parent of a Primary pupil, Age 11

Praising and promoting self-esteem





‘The little things can make a BIG difference’

• ‘Being assigned a “buddy” to talk to when they are having a hard day, 
implementing a “worry book”/“worry post-box” to anonymously send 
their worries away, being assigned a teacher/TA that they can go to 
with their concerns, treated with kindness, respect and dignity.’

Parent of a Primary pupil, Age 11

Supporting Anxiety



‘The little things can make a BIG difference’

• ‘For the first couple of years of secondary school, if I was really 
worried about a test result some of the teachers allowed me to go 
and see them before all the class were told the results. It was less 
surprising or upsetting in class. It just meant I felt more prepared.’

Jasmin, Age 15

Supporting Anxiety



‘The little things can make a BIG difference’

• ‘If ANYTHING had affected my daughter during the day, that had had 
a massive impact on her and was keeping her up that night, I could 
email the class teacher and she would speak with my daughter during 
the ten minutes in the morning.’

Parent of a Pupil, Age 13 (about Primary school)

Supporting Anxiety





‘The little things can make a BIG difference’

• ‘I sit one line away from the front and when I sit on my knees I find it 
comfy but when I sit on cross legs it hurts my feet. I sit almost at the 
front because it helps me hear better.’

Child, Age 7
• ‘In other words his teacher lets him sit what ever way he is 

comfortable and doesn't insist he keeps still and cross legged. Sitting 
and standing still is a big issue for him.’

Parent of child, Age 7

Ensuring Comfort



‘The little things can make a BIG difference’

• ‘A writing slope so he can write more comfortably at a better angle for 
him, 

Use of a key board for typing in the afternoon when he is tired and 
finds it hard to write, 
A chair and cushion is offered during carpet time so he has a choice of 
where to sit (he used to find it hard to sit on the floor.)’
Parent of a child, Age 7

Ensuring Comfort







• Building relationships

• Listening to parent/carers and the pupil and working together

• Understanding

• Getting to know the individual child

• Valuing individuals and diversity

• Anticipating difficulties and planning ahead

• Supporting transitions

• Scaffolding learning

• Encouraging peer support

• Supporting understanding

• Supporting sensory processing difficulties

• Giving time out

• Preparing for change

• Praising and promoting self-esteem

• Supporting anxiety

• Ensuring comfort



Word-art of the parent/carer survey responses 
about what had been good in terms of SEN 
support for their child



Word-art of the parent/carer survey responses 
about what had not been so good in terms of SEN 
support for their child



When things go wrong….

‘I hate my secondary school. Everyday my Mum has to force me to go to school. My 
Mum wants to change my secondary school. I said if she did that I would run away. 
I would not be able to cope with the change of going to a new school, not knowing 
anyone there, at least I have three friends at my secondary school. I ask my Mum 
everyday to home school me. I do have a fantastic tutor, who I feel that I can now 
talk to as my Mum has finally be listened to by the school. I did not want my Mum 
to tell the school that I had started to self harm, as I didn't want anyone to know. I 
now see that my Mum was right to tell the school and our GP. I have been seen by 
TaMHS and have been added to a waiting list to see a worker for some one to one 
sessions. I had to wait over 4 months for that appointment, I don't know how long I 
will have to wait for my one to one sessions. My Mum reads a lot at home and tries 
her best to help and support me. I don't know what I would do without my 
Mum. Why can't I just go back to primary school and stay in one classroom, with 
the same teacher?’
Pupil, Age 13












