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1. Introduction

Participation and co-production are key  
to continuing to improve services to meet 
the needs of local children and families.

Participation with children and families is not just about them using services offered by 
education, health and social care. It recognises and values that children and families have 
important insights into what they need and what works for them.

Participation is about children and families being at the heart of services and being involved 
with planning from the very beginning through to completion. It is also about service 
providers working in a person-centred way with those using their services.

The Children and Families Participation Toolkit has been designed with all this in mind. It has 
been co-produced with representation from education, health, social care, Swindon SEND 
Families Voice (SSFV) and Swindon Ten to Eighteen Project (STEP).

This toolkit, which is intended for service providers, facilitators and service users, gives 
information and ideas about how to improve participation and co-production methods 
in all areas of work with children and families. It gives step-by-step advice about how to 
engage with children and families to capture their voices and opinions allowing them to be 
more involved in decision-making. It is designed to be used by services across education, 
health and social care to support:

• strategic planning of new services
• reviews of existing services
• including children’s and families’ voices in individual planning to meet their needs
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2. Participation and Co-production
2.1 Participation

Participation is used to describe involvement and engagement in an activity or service. 
Participation is aimed at everyone who uses, delivers, funds and designs services and gives a 
general set of principles and ambitions that are ‘everybody’s business’. Education, health and 
social care services within Swindon recognises that participation of children, young people 
and families are central to continuing to improve services. Participation covers how a child or 
young person can take a full part in their school, community and own life planning. 

It is about how service users, employees, volunteers, facilitators and service providers can 
bring their knowledge and ideas together to inform and improve the quality of services. 
Importantly, this approach to service development involves seeking influence and 
involvement from those with ‘lived experience’ of using services. The quality, impact and 
benefits of participation are defined by the ability of those with lived experience to influence 
change and to be part of actions to support service development and improvements. 

Co-production describes true partnership between those using and delivering services. 

2.2 Hart’s Ladder of Young People’s Participation 

Hart’s Ladder of Young People’s Participation shows different levels of participation that can 
happen and is a useful tool for providing a clear language to describe the different levels. 
Although the ladder specifically focuses on young people, it can also apply to adults and 
parents/carers who receive services for themselves or for their children.
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Co-production (rung 8)
Is co-partnership between those using and delivering services.

Co-design or co-creation (rung 7)
People who use the service are involved in designing services and have  
genuine influence but are not involved in seeing it through. 

Engagement (rung 6)
People who use services are given more opportunities to express their  
views and may be able to influence some decisions, but this depends  
on what the people responsible for the services allow.

Consultation (rung 5)
People who use services may be asked to fill in surveys or attend  
meetings but this may be tokenistic if service users do not have the  
power to influence or affect change.

Informing (rung 4)
Those responsible for the services explain how they work, why and  
how decisions are made and how the service is designed.

Tokenism (rung 3)
The bottom of the ladder. People who use services attend events as  
passive recipients or have an input which does not lead to change. 

All efforts for participation and coproduction with children, young people and families  
are valued, including from those who are representatives of those experiencing services. 

It helps service providers plan for participation and is key to how education, health and 
social care in Swindon improve participation. However, we are aiming for all services  
to engage with children and families between rungs 5-8 on Hart’s Ladder of Young  
People’s Participation.
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2.3 Benefits of involving children, young people and families

The following table give examples of benefits to service providers, children, young people 
and families and the wider community, of involving children, young people and families in 
planning, designing and delivering services.

For services:
For children, 
young people 
and families:

For the wider 
community:

Services are designed, 
delivered and evaluated 
based on actual needs 
shared by children  
and families.

Increases confidence, 
self-belief and life 
chances by  
developing skills.

Breaks down barriers  
and improves 
intergenerational 
relationships.

Increased access to, use 
of and satisfaction with 
services offered.

Provides a better 
understanding of how 
organisations work and 
how to influence them 
in the future.
Increased use of and 
satisfaction with 
services offered.

An empowering 
environment raises 
hope for the future for 
children and young 
people in the wider 
family and community.

Increases cost 
effectiveness.

Gives a voice and 
influence to those using 
services who know best 
what they need.

A sense of community 
is built through the 
inclusion of children 
and families in local 
decision making.
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2.4 How the law supports children, young people and families’ participation

Participation of children and young people is acknowledged and promoted in the following 
laws and guidance: 

• The Convention on the Rights of the Child (1989); 
• The Children Act (1989 and 2004); 
• Youth Matters (2005); 
• Aiming High for Young People (2007). 

Participation of parents/carers is acknowledged and promoted within the Children and 
Families Act 2014.

“Every child has the right to express their views  
on matters that affect them, and for these  
views to be taken into consideration.”
Article 12 of the United Nation’s Conventions  
on the Rights of the Child (1989)

Adults in a position help children and young people, such as those working in education, 
health and social care, have a duty to put Article 12 into practice by ensuring that children 
and young people’s views are sought and listened to, and that they are acted upon where 
appropriate when making decisions that affect their lives.

Ofsted inspections, Care Quality Commission (CQC) inspections and joint inspections 
of services that education, health and social care provide will expect to see evidence of 
how well participation and co-production of services with children and parents/carers is 
embedded and normalised within planning and reviewing of services offered to children 
and families.
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3. Planning

Planning for participation and co-production is essential to ensure that the right people are 
involved at the right time, and to ensure for reasons outlined in Section 2 that children and 
families are able to fully participate in the co-production of services.

3.1 Planning checklist

Drawing up a planning check list can help make sure all parts of planning for co-production 
and participation in a project are considered. Think about:

• What objectives/outcomes do you need to achieve? Objectives/outcomes set should  
 be SMART, that is: Specific – clearly defined; Measurable – progress is able to be  
 measured; Achievable – able to be met; Realistic – relating to the aim; Time-bound – able  
 to be completed within target timeframe. 

• Which children should you involve? 

• Do you know children’s likes and interests? This is important when considering what  
 participation exercises and activities to use (see Section 4.4). 

• How will you find/engage with children and families? 

• Are there partner organisations who can help you engage with children and families? 

• What methods of engaging with children and families will you use? (See Section 4.4) 

• How much power and influence in decision making are you prepared to give children  
 and families? (See Section 2.2) 

• Do you have enough time to assess, plan, do, review? 

• How will you feedback information to children and families involved? (See Section 6) 

• How will you feedback information more widely? (See section 6) 

• How will you measure the impact of co-production and participation on your project?  
 (See section 7)
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3.2 Remaining person-centred

A person-centred approach recognises at both a group and individual level the uniqueness 
of each child, young person and family. It understands that a “one size fits all” approach is 
not effective in working with these differences. Using a person-centred approach allows 
children, young people and families key skills and attributes to be recognised and nurtured 
to support areas that need support and realises these will be different for each individual. 

A person-centred approach is built upon foundations of ‘including all’ and equal rights. It 
can be used to ensure disabled children and families have the same life chances as their 
non-disabled peers. It should be integral in any work services complete with children and 
families, including participation and co-production of services.

Person-centred practice with children and families is where the person is kept at the 
heart of the conversation. So, for working with children and families, this would look like 
individual children’s aspirations being listened to, and planning considering how these 
aspirations may be met. This should already be happening through planning for individual 
children’s needs in education, health and social care, for example: through quality first 
teaching and differentiation; in individual health assessments and early help assessments, 
and other intervention-based tools.

Meaningful expression only occurs when service providers act on the opinions that children 
and families have expressed by shaping plans to enable children’s aspirations to  
be achievable. Without meaningful expression true participation and co-production will not 
be reached.

3.3 Practical considerations

Some meetings exclude children and families due to location and/or time of day. If 
meetings cannot be held in a family-friendly format, pre-planning is vital to ensure that 
children and families contributions have been gathered in advance. They can then be 
shared in meetings and taken account of. However, best practice would be to arrange 
meetings at times when children and families are able to attend, and service providers to  
fit around them (see Section 3.3). 

Alternative methods of communication for those with sensory and cognitive impairments 
must also be considered to ensure the voice of the child is captured regardless of their 
needs. For example:

• using a PECS board
• using Makaton or British Sign Language
• using dyslexia-friendly paperwork or screens
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3.4 Overcoming common barriers to participation

Barriers Possible Solutions

Inaccessible buildings by 
location, transport, design.

Plan to visit and risk assess buildings before  
deciding to use.

Use buildings that the children and family already 
access (schools, community centres etc.)

Date and times that 
meetings are planned for. 

Check with children, young people and families when 
they are available. If in school hours, check with school 
whether children and young people are able to be 
excused from lessons.

If there will be more than one meeting consider  
with the child and family if the same day/time  
would be helpful for future meetings to make it  
easier to remember and make necessary 
arrangements to attend.

Assumed knowledge  
by professionals.

Ask children, young people and families to confirm 
what they already know and fill in any gaps rather 
than assuming they already know/don’t know 
information.

When using professional terminology make sure you 
explain in everyday language and check with the child 
and young person if they have understood or would 
like more explanation. Using examples can help.

Methods used are not 
appropriate for age and 
needs of children and 
young people participating.

Plan more than one event to allow you to divide  
children into developmental age groups to keep 
methods appropriate.
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Failure to attract children 
and families from a diverse 
range of backgrounds  
and needs.

Ensure planning covers this. Identify organisations 
already working with children and families that you 
wish to reach.

Consider the location of meetings; some locations 
may be particular barriers for individuals from specific 
backgrounds or with particular needs.

Think about which professional and services are 
involved/attending, particularly those that work with 
harder to reach groups and ask them to support in 
promoting the event and attendance from individuals 
they support.

Unsuccessful advertising  
of events planned to 
capture voices of  
children and families.

Consider the different ways of sharing information; 
social media, posters, letters, word of mouth etc. 

Work with organisations already working with the 
children and families and ask them to support 
advertising the event through all their relevant 
communication channels.

Make sure that all information; date, time; location 
and what the event/meeting is about are clear in all 
advertising materials.

Provide contact details in all advertising materials so if 
people have questions there is a way of them getting 
in contact before the meeting/event.

Lack of interest by children 
and families in working with 
professionals in a particular 
service area.

Share with children and families the importance of the 
service area to their lives and how they may be part 
of making change/ improvements. Maybe offer an 
incentive to participation, e.g. goodie bag.

Lack of professionals 
understanding as  
to what constitutes  
the ‘voice’ of children  
and families.

Identify professionals that need training in this area 
and offer it, to increase understanding.

Share this participation toolkit and 7 minute  
briefings with relevant professionals to help  
increase their understanding.
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3.5 Managing expectations

It is important from the outset to give clear information on what children and families may 
be able to achieve and influence and at what level. Service providers should be clear about 
how much weight ideas offered by children and families will carry in final decision making. 
Clear and open communication is key to children and families’ understanding of the wider 
processes and influences on the project they are involved in. It is important to keep children 
and families engaged and avoid them feeling let down with the process, so that service 
providers can connect with them on future projects.

Service providers should share project schedules and expectations with children and families 
so they know what to expect and when. Children and families have to schedule time offered 
to participation and co-production around their other routine commitments. Be aware that 
children and families may not be available to attend meetings and offer feedback in the 
school holidays. 

Involving children and families at the earliest stage of planning may take a little longer, but 
should ensure that clear expectations are set out from the start. These expectations can then 
be re-visited at regular intervals to remind all of the agreements made at the beginning.

4. Delivery
When planning for the delivery of participation, it is important to consider the most 
appropriate delivery route for the project/event (see section 4.1). The event needs careful 
planning, including the structure/agenda. Work out the overall length of time needed 
for the event and for each activity/exercise. Consideration should also be given to the 
length of events generally, and whether more than one event is needed, rather than risk 
disengagement of participants if it is too long. Events for children and young people should 
usually be of shorter length, with plenty of breaks in between activities. The event schedule/
agenda should be shared with participants beforehand. For fully co-produced events (see 
section 2.2), then at the earlier planning stage (see section 3), the delivery of participation 
should be discussed and agreed with all stakeholders, including children and families. 

On the event day, starting with an icebreaker activity can be a fun way to get everyone to 
relax so that they are able to participate in the main event. Some example icebreakers can be 
found in section 2.

It is important to agree with children and families a set of ground rules or expected 
behaviours for the session (see section 4.3). At the first meeting with children and families 
on a project, agreeing the ground rules could be used as the first exercise. Writing down and 
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agreeing the ground rules with children and families gives them more ownership of these 
rules, and sets the idea of co-production going forward. Try to choose words that avoid a  
set of ‘don’ts’.

At the main part of any event, practical exercises may be very effective when working 
with children and families. Thought should be given to activities that fit with what it is 
intended for the group to achieve, as well as in relation to the age, ability and interests of 
the group. Sometimes, it may be advantageous to work with children and parents/carers 
separately to allow each group to participate without bias. Activities can be anything 
from problem-solving exercises to art, photography, drama. They can work equally well 
with children and adults. 

4.1 Delivery routes 

• Consultations – could be used to reach a wide audience, to ascertain their views and  
 ideas on a given subject. Consultations are often used to gain more formal, required  
 (statutory) feedback from stakeholders including children and families. Consultations are  
 often by email or electronic survey, using a list of pre-agreed questions. Closed questions  
 can be used to gain agreement on proposals, and open questions can be used to gain  
 more detail or alternative suggestions. Fairly low on Hart’s ladder of participation (see  
 section 2.2), but a good place to start if you’re inexperienced in organising participation  
 events. Response rates can be low, making it difficult to draw conclusions. 

• Advisory groups – can be used when you want to get key stakeholders on board  
 with your ideas/project. Advisory groups often take the form of regular meetings where  
 members bring ideas and discuss them, gaining agreement as they go. This is a time- 
 consuming delivery route, and this needs to be considered in the planning stage (see  
 section 3). Advisory group members should put forward the views of those they  
 represent, but can show bias towards their individual ideas. Ultimately, advisory boards  
 only advise, and the final decision is usually made by the organisation who set them up. 

• Committees may be very similar to advisory boards in how they run and time needed,  
 but they often have more power in final decision making. 

• Forums can include more people than advisory groups and committees. Forums often  
 take the form of including people who have similar interest in a subject, and working  
 through a set of pre-agreed questions. By using forums as your delivery method, you can  
 hear more people’s opinions and get a more representative end result. However, forums  
 take careful planning, which can often take more time than the event itself.  

• Events/conferences are usually large events that bring together many groups of  
 stakeholders including children and families. They have similarities with forums as they  
 need careful pre-planning which can take time. They can be used to gain information/ 
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 views/influence, and to feedback afterwards about decisions made and moving forward.
• Online questionnaires may be similar to consultations, but are less formal. Again, closed  
 questions can be used to gain agreement on proposals, and open questions can be used  
 to gain more detail or alternative suggestions. 

• Websites and social media can be used to use links to signpost to online questionnaires,  
 and to receive quick feedback from stakeholders including children and families. 

• Mystery shoppers (or users of services) can be used to see whether services deliver what  
 they advertise. They are a useful tool to gain first-hand knowledge and experience of how  
 services do operate as opposed to how they are supposed to operate.  

• Creative methods (art, craft, photography, drama, etc.) are particularly useful when  
 working with children and young people, or less confident adults. It enables participants  
 to discuss topics whilst making craft, or for the craft itself to become the opinion. For  
 example, photos illustrating a certain preference. However, creative methods need  
 planning for, and often require plenty of space to deliver.

4.2 Icebreakers (further examples in Appendix 2)

• Ordering game - participants order themselves in a long line in age order without the use  
 of verbal communication. 

• True and false – participants give one true and one false statement, group need to guess  
 which is which. 

• Draw some… – in small groups, one person is given words and needs to draw as many  
 objects as possible for the rest of the team to guess in 2 minutes. 

• Who am I? In small groups, one person has card with name of famous person on, group  
 have to guess who it is.

4.3 Ground rules 

• Confidentiality – what’s shared in the room stays in the room!
• Challenge an opinion, not a person.
• Actively participating.
• Turn-taking conversations, allowing others to speak.
• Being aware of timekeeping.
• Using mobile phones in breaks only.
• Using polite words only.
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4.4 Exercises and activities to do with children and families 

• Using photography to identify local neighbourhood issues such as litter, graffiti,  
 vandalism, or to show children’s favourite spaces as well as places of concern. This  
 works especially well with anyone who struggles with verbal communication. 

• Using a ‘graffiti wall’ to allow children and families to express their views on a subject,  
 especially in doodle form. Put a large sheet, or rolls of plain wallpaper out on the  
 floor or on a wall, with paint, pens, etc, to draw with. It allows creative expression with  
 use of colour, doodles, drawings, mind-maps and illustrations as well as words. 

• The 5 How’s/Why’s? Break into groups and give each group a question to solve. After  
 each answer the group find, ask another How/Why? (either work equally well). Continue  
 until 5x How/Why has been answered. This enables those involved to not only problem- 
 solve, but to critically think about answers and possible solutions reached. 

• Video Booth – set up a video booth using stacked tables and a dark curtain. Put a chair  
 in, and record children and families answers to particular issues. This can allow free  
 expression on a given subject without outside influence. Remember to seek parental  
 permission to record children’s views.  

• Agree/Disagree – have pre-prepared questions that children and families answer by  
 putting a card with Agree/disagree on it. You can also add strongly agree/disagree. This  
 may be used to allow children and families to express their opinion on a range of  
 suggested ideas. The questions need to be sufficiently explained for informed choice  
 in voting. This also acts as a visual example of how democracy works and can be used in  
 group inductions for employees of service providers. 

• Wishing Well – create a wishing well out of a bin or bucket and get children and families  
 to write/draw their thoughts/opinions and put it in the wishing well. 

• Storytelling works particularly well with young children and children who prefer more  
 creative methods of discussion. Take children on a journey through a pre-planned social  
 story with visual aids, e.g.: hand puppets, pictures, props, and ask them questions at  
 various parts of the story. It works even better if the children make the puppets, pictures  
 and props in craft sessions in the weeks before the story-telling events. 

• Emoji faces or expressional faces, printed out on card can be used to support expression  
 of feelings and opinions by children who struggle with verbal communication. It can  
 work especially well with Early Years aged children, and children with SEND. Questions  
 need to be well thought out in advance to gain children’s likes, interests and opinion.
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5. Review of children and  
families’ involvement
5.1 Review of participation

Review of participation is essential to ensure that methods chosen worked effectively, 
and objectives and plans have been met. Where possible, involve children and families 
in the evaluation of participation. Ensure they know what will happen to the information 
that comes out of the review, for example, it may be passed on to senior management to 
approve final decisions. This also links in to feeding back to children and families afterwards 
about the impact of their participation.

5.2 Self-assessment tool

A self-assessment tool can support individuals, services and organisations across education, 
health and social care to identify and assess to what extent the community are involved in 
planning, delivery and evaluation of services, activities and events. A self-assessment tool 
can identify current levels of participation, and support planning future improvements in 
participation. See section 8 further resources.

5.3 Areas to review

• Objectives/outcomes – were they met?
• People – did you attract the right number and group of people, was it diverse enough,  
 was it inclusive?
• Context – was anything else happening that may have affected participation?
• Methods – were methods used appropriate? How effective was engagement? Were  
 there any alternatives that may have been more suitable?
• Evidence of impact – will the results lead to service change? How do you feed back to  
 the group? What has changed as a result of involving children and families?
• Lessons learned – what worked well and less well? What might you do differently next  
 time? Main achievements and challenges? Was the timescale realistic and achievable?  
 Could communication be improved in future?



17



18

6. Feedback
Giving feedback is an important, often overlooked, part of planning/reviewing services. It 
gives value to those who have been involved in the co-production process by showing 
what happened to their ideas and expressions.

6.1 Examples of giving feedback to children and families

Think about how you give feedback to children and families. Depending upon how you 
involved children and families at earlier stages, it may be appropriate to plan to feedback to 
children and families separately or together, or a mixture of both. It is important to include 
what you could not do and why, as well as what you have been able to do. Children and 
families can also participate in giving wider feedback to the community on what has been 
achieved. For example, you could:

• Run a celebratory event to specifically give feedback, showing children and families what  
 has changed as a result of their co-production and participation.
• Email a poster with speech bubbles – “you said, we did” to participants. 
• Involve children and families in giving the wider feedback throughout your organisation. 
• Film a set of mini film clips with children and families summing up their participation in  
 co-production that can be uploaded to the Local Offer website as information for the  
 wider community.

7. Evidence of Impact
It is important to be able to measure the impact of participation with children and families – 
that is what has changed for the better for the people involved and the services offered. For 
example, evidence of impact for children and young people may be a growing confidence 
in their abilities to speak publicly. Evidence of impact for parents/carers may be a more 
trusting relationship with service providers as a result of seeing that their voice and opinion 
was listened to and acted on.

To ensure that any participation and co-production work has an impact, it is wise to plan 
for this at the beginning of a project. Key targets to achieve should be set. However, when 
evidencing impact, all areas of the participation process should be reviewed. Often there 
will be unplanned positive impact as a result of co-production working as well as the 
intended impact that was planned for. 
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Consider how to gather evidence of impact. An effective way would be to use a self-
assessment tool to measure evidence of impact at all stages of the project. For example, 
levels of participation in service areas could be reviewed before starting the project, and 
then reviewed at the end of each stage. A participation self-assessment tool is available  
to support in this area (see Section 8 Further Resources).

Consider how to feedback evidence of impact to everyone involved in the project. An 
example form for feeding back evidence of impact (designed by SSFV) can be found  
in Appendix 3.

8. Further resources 
• A series of 7-minute briefings on participation, co-production and  
 person-centred practice.
• Participation Charter.
• Co-production Self-Assessment Tool.

This toolkit was co-produced by representatives of 
Education, Health and Care from: Swindon Borough 
Council’s Children’s Services Directorate; Bath and North 
East Somerset, Swindon and Wiltshire NHS Clinical 
Commissioning Group; Swindon SEND Families Voice; 
and Swindon Ten to Eighteen Project (STEP).



20

Appendix 1 – Participation Toolkit 
Example Planning Template

Planning for before:

What will you consult on/
involve children and young 
people in?

Think from the organisation and customer’s 
point of view. Are you prepared to 
take some criticism and give up some 
power? Who else might already have this 
information? Focus on issues that you can 
change or strongly influence.

What do you want to achieve?

Challenge or improve the existing 
service/shape service delivery/measure 
satisfaction/prioritise future spending/
check out reaction to new ideas …

Which children, young people 
and families will you consult/
involve?

Age? Service users or non-users? Do  
they need to have particular interests  
or characteristics?
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How will you get a group or 
individual to work with?

Who else is already in touch with the 
group you want to engage? Can you do a 
session at an existing activity or meeting? 
Will the leader advertise an involvement 
opportunity for you or identify suitable 
candidates? How will you approach a 
group of service users professionally and 
engage them in your work?

How will you tell them that they 
can get involved?

Through an existing group? By going 
somewhere, they already go, e.g.: school; 
skatepark; social media? How much notice 
do you need to give?

Planning for during:

How will you introduce the 
session/s?

Think about what the group may already 
know and what will need explaining. Do 
they all know each other, or do you need 
name badges? How will you explain the 
scope of the exercise, what changes are 
possible and timescale for change and 
feedback? Explain how they can claim any 
incentives (if offered). Prepare well in order 
to spark their interest.
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How will you keep on task?
Will you be on your own or have a co-
facilitator? Who can advise you what 
pace is suitable for the group, what 
their ability level is and what they have 
responded well and badly to in the 
past? What will you do if some are faster 
than others? Will you take photographs 
and do you need permission? Prepare 
well in order to keep their interest.

How will you close the 
session/s?
Remember to thank the participants and 
any other attendees. Give out incentives/
rewards where promised, or repeat how  
to claim them. Repeat how and when  
they will receive feedback – and take 
contact details.

Planning for afterwards:

How will you collate the 
information you have gathered?
Don’t underestimate the time needed to 
analyse data or write reports. How will you 
capture the difference that involvement 
made? Was there consensus or conflict? 
What will the process be for making 
quality improvements? Are there further 
opportunities for involvement?
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How will you evaluate the 
consultation/involvement?
Were the methods suitable for the target 
audience? Did they match the objectives? 
Was the timescale/process realistic?  
Did you keep any promises you made? 
Was the feedback useful and was it 
meaningfully used?

How will you feed back to 
participants? When?

Use the preferred contact details you 
collected to feed back. Remember 
that it can seem like a very long time 
to participants between when they 
participated and when they received 
feedback. Provide feedback in small 
chunks if you need to. Keep the feedback 
clear and relevant, just like the methods 
you used to collect it.

How will you share the results 
more widely?

Children, young people and families 
appreciate press releases, and local news 
media area often happy to release a recent 
story with good photo. Will you use your 
organisation’s website, social media? If 
you created something, can you include 
a plaque? Are there awards that you can 
nominate the individual/ group/project for?

How will you implement  
the changes?

Are there any further opportunities for 
involvement?



24

Appendix 2 – More example 
Icebreakers
People Bingo (age 8yrs+)

Each participant is given a bingo card with things they need to find out, for example how many 
people in the room have blue eyes, who has travelled the furthest to attend. Participants go 
around the room counting the given questions, the one who find the most in a set time wins.

Knots (age 8yrs+)

All participants stand in a circle, shoulder to shoulder. All participants put both hands in the 
air, pointing to the opposite side of the circle. All participants together move slowly forward 
until they reach someone’s hands in the middle.  Join hands randomly.  The participants 
then need to untangle themselves without letting go of the hands they are holding.  It 
works best when the group work together, unravelling one section at a time.

Hot seat (age 5yrs+)

All participants sit in a semi-circle with a chair (the hot seat) placed facing the group. Each 
participant takes a turn sitting on the chair and shares their name and why they have 
attended. The other participants, one at a time, ask the person on the hot seat a question 
about their life. The person on the hot seat answers or can ‘pass’. At the end, the group can 
discuss how they felt in the hot seat.

Ordering game (age 4yrs+) (see section 4.2)

Any variant may be used in the ordering game, for example in order of height, age, school 
year, alphabetical by first name. Some variants allow participants to talk to try to work it out, 
others don’t.

Name game (5yrs+)

Sit in a circle. Each participant thinks of one positive adjective to describe themselves that 
begins with the same letter as their name (Super Sue, Fantastic Fred). Offer help if they 
struggle.  The first person says their positive adjective and name, the next person repeats the 
first person’s name and then adds their name, and so on around the circle. The last person 
tries to remember the whole circle’s names in order and then adds their own at the end.
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Alternatives can be used to positive adjectives, for example food or drink items (sausage 
Sam, Water Will), names of towns or housing estates (Stratton Suzi, Lawns Lydia), names of 
countries (Russia Ruth, Belgium Bertie).

Balloons (age 10yrs+)

Have half the number of balloons as participants. Write a statement, issue or word on each 
balloon. Release the balloons in the room and play music. Participants tap the balloons 
to keep them up in the air and not touch the floor. When the music stops, everyone tries 
to grab a balloon. Those with a balloon partner with those without. In pairs, participants 
discuss the word/issue/statement written on the balloon. Repeat a few times. The 
statement/issue/word can relate to the topic/theme of the event.
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Appendix 3 – Example form for 
feeding back evidence of impact 
(designed by SSFV)

What are we 
making better?

What are we 
doing?

What’s the 
impact?

What needs to 
happen next?
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